A Survey of English Language Teachers’ Views of Research  by Kutlay, Nesrin
 Procedia - Social and Behavioral Sciences  70 ( 2013 )  188 – 206 
1877-0428 © 2012 The Authors. Published by Elsevier Ltd.
Selection and peer-review under responsibility of ALSC 2012
doi: 10.1016/j.sbspro.2013.01.055 
 
Akdeniz Language Studies Conference 2012 
 
Nesrin Kutlay* 
34220, Turkey 
 
Abstract 
The study aims to investigate the conceptions held by English language teaching instructors in a public university in 
Turkey and to specify the level of research engagement of teachers by either reading or conducting research. The data 
were collected form 52 English instructors through questionnaires and a subgroup of teachers were invited to 
interviews in order to shed light to the responses given in the questionnaire. The results showed that teachers 
evaluated the instances that are compatible with scientific research paradigm as research and the level of engagement 
in research was low.  
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1. Introduction 
 
The research on second language acquisition has been extensive in the field in the past few decades. 
However, the gap between theory and practice in the profession has still been a matter to be solved. 
Educational research was criticized for long on the grounds that it did not appeal to anybody outside the 
academia and Hargreaves (1996, cited in Watkins, 2006) pointed to the gap between theory and practice 
as the knowledge was disjointed from practice, encumbering academic journals. Rose (2002; 44) 
often fails to focus on the real life experiences of mos  
 
meeting routes of researchers and teachers. Research is considered to be theory-based as opposed to 
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teaching that is practice-based. Hangraves (1996) believes that the gap stems from the perceptions of 
teachers that assert research is an issue for researchers not for teachers as the research does not appeal to 
teachers with its theory-filled nature. According t the knowledge base 
 
 
Many arguments have been made about the nature and the standards of research. Stenhouse (1981;103) 
defines research as systematic self-critical inquiry. However, contrary to some arguments, Stenhouse 
believes that teachers should be motivated to do research as response from teachers about a research is 
invaluable in utilizing research. Although teacher research is criticized for not being theoretical, 
Stenhouse(1981) claims that much professional research is also devoid of theory by nature such as 
surveys, field experiments and evaluations. Nunan (1997), on the other hand, refers to teacher research in 
TESOL and talks about the standards to be applied which should be compatible with research norms in 
general. For instance, threats to external and internal reliability and validity should be minimized by 
proper data collection and evaluation. Ethical issues should be of concern and dissemination of findings 
should allow for criticism, scrutiny and replication. He believes that the problem is not a matter of 
practitioner research or researcher research but poor or good research. 
 
Teaching involves learning to teach and it is widely believed that teachers need to be involved in 
research either by doing or reading in order to engage in life-long learning. The nature of the job of 
teaching requires teachers to get involved in continuing professional development and learning may take 
several forms that can be natural, evolutionary, opportunistic or planned. (Day, 1999).Stenhouse (1975 
cited in Nunan, 1997) argued that educational improvement can only take place when teachers are 
involved in research and the best curriculum is the result of teacher researcher collaboration.  
 
2. Teacher Research 
 
Teachers are the practitioners and they are viewed as the implementers of research findings produced 
by researchers. This view has been challenged recently because teachers are considered as researchers as 
well as practitioners of educational research. Stenhouse (1981) asserts that teachers cannot rely on theory 
without testing it in their own classrooms because many of the findings of education research are context-
bound and cannot be applied directly in every classroom. Action research is described as the type of 
research conducted by practitioners in their own context and has been accepted as a way of promoting 
professional development (Wallace, 1998; cited in Atay, 2008). Elliot (2008; 182) describes educational 
... the process of mutual learning, teachers learning from each other, and from their 
educational rese
teachers in Malatya in order to identify 
that 68% of the teachers reported that they considerededucational research in their practices since they 
started teaching. Academic journals were the most frequent means of accessing research (28.2%) 
followed by books (18.8%). No statistically significant differences were found between males and female 
in terms of the views of educational research.  
 
McNamara (2002) reported that the most emergent negative view of teachers in research was the 
quantitative and statistical nature of research. They did not rely on statistics, as they are open to 
practice. The same study yielded promising results regarding doing research as 30% of the participants 
reported getting involved in research either in their initial teachers training or through professional 
development activities. Shkedi (1998) reports that teachers encounter research through the requirements 
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of academic study. Even the problems faced did not motivate teachers to do research. The ones who 
reported referring to research in order to expand professional knowledge seemed to do it randomly, not on 
regular basis.   
 
However, not many in quantity, some research have been conducted in the field of English language 
teaching which aimed to enquire the research perceptions of teachers. McDonough and McDonough 
(1990 cited in Borg, 2009) conducted a survey with 34 English teachers to specify the views of research. 
Similar to Brown et al. (1992, cited in Borg, 2007), the study revealed that teachers were not engaged in 
 
roles. Allison and Carey (2007) in their study with 22 language teachers in Canada examined the 
perceptions of teachers regarding the relationship between professional development and research 
reported some factors that hindered teachers from doing research. Lack of time, lack of encouragement, 
behind their abstaining from research. 
workload impedes productivity in research. 
 
3. Methodology 
 
With the purpose of finding out the conceptions of teachers regarding research and whether or not 
teachers read and do research, data were collected using a questionnaire developed by Borg (2009) and 
triangulation is applied by collecting data from a selected subgroup of teachers using semi-structured 
interviews. Teachers were asked to elaborate more on their responses to the questionnaire during the 
interviews.  
 
3.1. Research questions 
 
 (2009) study the following research questions are addressed in the study: 
 
2. To what extent do teachers say they read published research? 
 a. Where teachers do not read research, what reasons do they cite? 
3. To what extent do teachers say they do research? 
 a. What are their reasons for engaging in research? 
 b. Where teachers do not do research, what reasons do they cite? 
levels of research engagement? 
 
3.2. Data collection and analysis 
 
3.2.1. Questionnaire 
 
The questionnaire developed by Borg (2009) had six sections (Appendix I). The first section aims to 
d teachers were asked to 
asked to identify the importance levels of those. Section 3 had items about the institutional research 
and other teachers.  In section 4, teachers were asked to rate their engagement in reading research and the 
doing research with the reasons behind. The last section included items requesting demographic data.    
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3.2.2. Interview data 
 
A subgroup of teachers (n=10) were invited to a semi structured interview to elaborate on their 
responses to the quantitative data. The aim of the interview was to clarify some concepts in the 
questionnaire. For instance, when teachers were asked whether they were engaged in doing research, it 
was found that a remarkable number of the teachers said that they were occupied by conducting research 
doing research differently as 
it was discovered that they had counted their undergraduate studies as research. Also, more qualitative 
data were needed to understand why teachers thought some scenarios as research but not others.  
 
3.3. Participants 
 
52 English instructors working for School of Foreign Languages of a public university in Turkey 
participated in the study on voluntary basis.   
 
4. Results 
 
Data were collected from 52 public university English instructors and all questionnaires were handed 
to the teachers by the researcher. The following tables illustrate the experiences of the participants in ELT 
and qualifications they held regarding ELT. 
 
Table 1. Respondents by years of ELT experience 
 
Years of experience in ELT Number (%) 
0-4 8     (15%) 
5 and 9 14   (27%) 
10 and 14 20   (38%) 
15 and 19 8     (15%) 
20 and 24 2     (4% ) 
25 plus 0 
 
 
Table 2. Respondents by highest ELT qualification 
Qualification N (%) 
Bachelors 24  (46%) 
Master's 10  (19%) 
Diploma 2   (4%) 
Doctorate 4   (8%) 
Other 12  (23%) 
 
 
As Table 1 suggests, majority of the respondents (38%) had between 10 to 14 years of experience in 
teaching English. In this data, none of the respondents had experience higher than 25 years. Table 2 
shows that the highest number of respondents were holdin
percentage of teachers graduates of other fields was quite high (23%). As all the respondents were 
working at the same university and the same school of languages, the students they were teaching were in 
the 13-19 years of age range.  
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Conceptions of Research 
 
4.1.1. Evaluating scenarios 
 
Section 1 of the questionnaire consisted of 10 scenarios, each involving a different type of inquiry, and 
English instructors were asked to evaluate each scenario as research or not. The first part of the 
questionnaire aimed to find out the conceptions of research held by English instructors. In this section, 
there was no right or wrong answers. The purpose was to find out what type of inquiry/inquiries was 
mostly valued by teachers as research.  
 
What counts as research has been defined by different means. For instance, Stenhouse (1981; 103) 
 a desire to understand; but it is a stable, 
McNiff (1988, cited in 
Shkedi, 1998) reports that over the past 30 years researchers have followed empiricist positivist tradition 
which is based on statistical, quantitative methods claiming that the results are unquestionable as they 
stem from objective, statistical analysis. Shkedi (1998) also suggests that qualitative research approach 
should be introduced into teacher research and the results should be discussed between teachers and 
researchers. Shkedi refers to Lincoln &Guba (1985) in that the generalizability of qualitative research is 
decided by the reader. Borg (2009) in an effort to summarize what constitutes research; points that the 
most commonly referred constructs of research are a problem or question, data, analysis, and 
interpretation. In addition to those, in order to qualify as research, others (Stenhouse 1981, Crookes 1993) 
indicate the importance of dissemination and communication of results to public. 
 
Table 3.   
 
 
Scenario 
N Definitely not research 
(%) 
Probably not research 
(%) 
Probably research 
(%) 
Definitely research 
(%) 
1 52 23 54 19 4 
2 52 4 8 19 69 
3 52 4 23 46 27 
4 52 0 4 19 77 
5 52 4 12 46 38 
6 52 4 4 35 58 
7 52 15 38 27 19 
8 52 19 50 15 15 
9 52 8 23 42 27 
10 52 8 27 54 12 
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The most highly rated scenarios by English instructors in this research were 4, 2, and 6 similar to Borg 
(2009) and the least rated scenarios as research were 8, 10 and 1. This study has revealed different results 
However, in the pres  
 
the following responses were noted: 
rch because statistical analyses were used and the aim was to publish in 
 
 
 
  
Regarding scenario 6, some of the arguments made by the teachers were as follows: 
 
 
 
 
 
4.1.2. Characteristics of good quality research 
 
The second part of the questionnaire consisted of a list that involves 11 items which characterize 
 
 
 
 
 More Important (%) Less Important (%) Unsure (%) 
Hypothesis are tested  92 
 
8 
 
0 
A large volume of information is collected  85 
 
12 
 
3 
Information is analyzed statistically  81 
 
13 
 
6 
The researcher is objective  81 
 
12 
 
7 
Experiments are used  77 
 
12 
 
11 
The results give teachers ideas they can use  77 
 
15 
 
8 
A large number of people are studied  73 
 
15 
 
12 
Variables are controlled  69 
 
10 
 
21 
The results are made public  58 
 
11 
 
31 
Questionnaires are used  54 
 
26 
 
20 
The results apply to many ELT contexts  50 
 
35 
 
15 
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The results of the questionnaire revealed that the most important characteristic of research was 
characteristic was reported as the statistical analysis  and this was followed by the objectivity of the 
researchers
the highest percentage of unsure response. Interestingly enough, questionnaires were found less important 
than experiments by ELT teachers. The responses from the teachers reflect the scientific conception of 
research. It seems that teachers do not fully believe in the applicability of research findings into 
classrooms as it was the sixth item on the rating list.  
 
4.2. Reading research 
 
The fourth section of the questionnaire asked teachers whether they read research and if not what are 
the reasons that keep them from following research findings.  
 
4.2.1. Frequency of reading 
 
Out of 52 teachers who completed the questionnaire, 3.8 percent of them (n=2) reported that they 
never read research, 50 % (26) rarely, 30.7 % (16) sometimes and 15.3 % (8) reported that they often read 
research.In order to understand what teachers meant when they said they read research sometimes, more 
clarification was needed. Therefore, the researcher asked respondents to elaborate more on this issue 
during the interviews. Among the teachers who reported reading research articles sometimes noted that 
they read research articles during their undergraduate studies but to tell the truth they did not have much 
time since then. The ones who reported reading research often mentioned their academic studies. 
 
4.2.2. Reasons for not reading research 
 
The teachers who reported reading research never or rarely (n= 28) were asked to identify the reasons 
behind this. 34 % of the teachers said that they do not read research at all or read research rarely because 
they do not think that research gives them practical advice for the classroom practices. Only 2 teachers 
reported finding it difficult to understand research papers. The following table illustrates the percentages 
of given reasons by the teachers.  
 
Table 5. Reasons for not reading research 
 
Reasons Frequency 
Published research does not give me practical advice for the classroom 18 
 14 
I do not have access to books and journals 8 
I am not interested in research 6 
I find published research hard to understand 2 
195 Nesrin Kutlay /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  188 – 206 
 
4.3. Doing research 
 
4.3.1. Frequency of doing research 
 
15% of the teachers participated in the study reported that they never did research. With the highest 
frequency (46%), teachers reported engaging in research rarely, 31% said they did research sometimes 
and only 8% of the teachers reported doing research often.  
 
4.3.2. Reasons for doing research 
 
Teachers who reported doing research often or sometimes (n= 20) were asked to indicate their reasons 
for doing research from the items provided and they were also asked to report other reasons that were not 
on the list, if any. The 
(n=12 12), and  a part of a course I am 
. As it can be seen from the results, teachers are engaged in research mostly for personal 
and professional development and for academic reasons. As Borg (2009) suggests, academic courses 
taken can be a good motive for teachers to be occupied with research. As the participants in this study 
were instructors at a state university, no mentions were found for administrative expectations and 
promotion motives.  
 
 
 
Figure 1. Reasons for doing research 
 
 
 
Figure 2. Reported levels of doing research by years of experience 
 
4.3.3. Reasons for not doing research 
0 5 10 15 
As part of a course I am studying 
Because it is good for my professional development 
Because administration expects me to 
To contribute to the improvement of the school 
To solve problems in my teaching 
0 2 4 6 8 10 12 14 
0-4 
5 and 9 
10 and 14 
15 and 19 
20 and 24 
25 plus 
Less often 
More often  
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Teachers were asked to identify the reasons behind their not doing research among the possible 
reasons from the list and they were asked to add more reasons if they had any. The most popular reason 
for not doing research was lack of time (18 mentions). The next most common reason was the lack of 
knowledge for doing research followed by lack of interest in doing research and that the colleagues were 
not doing research. It was clear that although teachers were not engaged in doing research they did not 
think that doing research is not a part of their job. Only 2 mentions were present in the data regarding the 
belief that teaching and doing research are separate professions. The data suggests that teachers are open 
to research and to the latest findings but they do not conduct any research because of their teaching load 
or  because they lack necessary knowledge and interest in doing research.  
 
 
 
 
Figure 3. Reasons for not doing research 
 
5. Discussion 
s of research are guided by the scientific concepts such as hypothesis 
testing, collecting a large amount of information, doing statistical analysis, objectivity of the researcher. 
However, teachers reported that they were unsure about the importance of dissemination of research 
results. Borg (2009) notes that dissemination of results is one of the most important characteristics of 
research. However, making public should not be interpreted as presenting it orally or written in a formal 
setting. Sharing the results with colleagues should also be considered as making it public. It seems that 
the gap between research and practice is evident in the conceptions as teachers rated applying results to 
many ELT contexts. This finding can be interpreted in two ways. One possible explanation is the belief 
that research is for doing science not for practice. Another interpretation can involve the issue of 
generalizability of the findings. If the latter is the case, teachers are quite aware of the fact that one study 
cannot explain every context and it does not have to do so. Burton (1998) explains that in scientific 
research tradition, some have argued that research should be explicit, systematic, and methodological. 
Besides, the findings should be generalizable from the original context of the study to other contexts 
(Brown, 1988; Yin, 1993, 1994; Seliger&Shohamy, 1989). However, this tradition does not apply to 
educational research as we are dealing with perceptual knowledge, which does not fit the scientific 
paradigm. Given thatit is forced to fit, we may lose important insights regarding teaching (Burton, 1998).  
 
Another finding was that teachers did not much believe in the effect of research on their classroom 
practices. Providing this  
0 2 4 6 8 10 12 14 16 18 20 
I do not know enough about research methods 
My job is to teach not to do research 
I do not have time for research 
Administration discourages it 
I am not interested in doing research 
I need someone to advise me but no one is available 
Most of my colleagues do not do research 
I do not have access to the books and journals I need 
The learners would not co-operate if I asked their help 
Other teachers would not co-operate if I asked their help 
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Crookes &Arakaki (1999) in their study with English teachers found that teachers relied on (1) drawing 
on accumulated teaching experiences; (2) informal consultations with colleagues; (3) pedagogically 
oriented printed resources, e.g., book series; (4) spontaneous original ideas; (5) pre-service training; (6) 
in-house workshops rather than research findings. The gap between research and actual classroom 
practices was evident in their study as well.  
 
In this study, another remarkable finding was the conception of instruments used in research. Teachers 
rated experiments more than questionnaires although they are exposed to questionnaires more than 
experiments. In educational research, experiments can be used to compare different groups with different 
treatments such as in experimental designs. However, qualitative research has a huge literature and it is 
easier to understand for language teachers. Statistical analyses can be hard to interpret if teachers do not 
have enough knowledge in statistics.  
 
Another point that emerged from the study was that teachers were aware of the difference between 
reflective practice and research. To illustrate, scenarios 1, 7, and 8 were the least favored scenarios as 
research. Those items included reflection rather than research as they told instances where teachers or 
administrators reconsidered their practices through feedbacks. The scenarios that were regarded as 
research by the majority of teachers showed that  data collection, analyses and making the results 
public were thought to be important aspects of research. It also seems that teachers valued presentation of 
results even if systematic data collection was missing but they were not completely sure about it.  
 
In terms of research engagement, two domains were investigated in the study. The first domain was 
research engagement by reading research. The majority of teachers reported that they read research rarely. 
Those who said they read research sometimes reported that they read web-based sources of research 
rather than books and academic journals. Technology definitely affects every domain of our lives and 
professional development is not an exception. However, as mentioned above this finding should be 
evaluated carefully as the interview data showed that reading research sometimes was interpreted 
differently by teachers as they mentioned reading research papers in their undergraduate or master studies 
in the past. Reading research has been discussed in the literature and it is believed that being aware of the 
findings helps teachers reshape their practices. Rankin and Becker (2006) conducted a study to see 
whether reading research and reflecting on it makes a difference in classroom practices and they found 
that re
it was a critical component of classroom practice. However, they also note that the teacher used some 
kind of cultural and personal filter in interpreting research findings.  
 
As the second component of research engagement, doing research was investigated and the reasons 
behind this avoidance were investigated. The most common reason behind not doing research was the 
conception that research does not give practical advice for the classroom use. The findings showed that 
those who reported that they were doing research sometimes or often were conducting research because 
they believed research can help shape their classroom practices. Professional development purposes were 
also evident in the study.  That shows the awareness of teachers in reflection and self development.  
 
Teachers who do not do research at all or rarely do reported time limitations as the main reason. 
English teachers have heavy workloads and they rarely find time and energy for professional and personal 
development activities. Allison & Carey (2007) also reported that teachers did not have time for any 
systematic enquiry as their priority was satisfying immediate needs of learners in the classroom. Lack of 
knowledge was the second most popular reason for keeping away from research in the data. Allison & 
Carey (2007) also asserted that although teachers were comfortable with writing literature reviews for a 
research, they did not have confidence in collecting data, evaluating them statistically and systematically. 
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Another similar point in their study with the current study was about the need for external motivators in 
conducting research. Teachers who participated in this study also showed signs of a need for external 
motives such as other teachers doing research.   
 
6. Conclusion 
 
The literature is full of arguments in favor of teacher research and the advantages it brings both to the 
teacher himself/herself and to the classroom practices. This study, despite limitations, has revealed that 
scientific research paradigm. As Allwright (1997) suggests, the research should be replaced by a research 
perspective that emphasizes local understandings rather than universal truths. Teachers should be 
encouraged to reflect on their practices with the help of action research and necessary support should be 
provided by the administration. Teachers need to be trained either by INSET courses or they should be 
motivated to carry on their academic studies besides teaching. Reflection should be settled as a culture in 
 
 
The importance of sharing results of any enquiry should be emphasized and the ways to disseminate 
findings (formal or informal) should be introduced to the teachers.  
 
Overall, the findings of this study are consistent with other studies conducted in the field. However, 
the limited number of teachers participated in this study may have created a limitation and therefore, the 
results should be considered cautiously. A more extensive study should be conducted including teachers 
from private institutions at university level.   
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Appendix A.  
 
 
language teacher? These are important questions in our field especially at a time when in many 
countries teachers are being encouraged to do research as a form of professional development. This 
International Survey of English Language Teachers asks you for your views on these issues and will take 
15 20 minutes to complete. Participation in this study is voluntary. 
 
Thank you for your interest in contributing. 
 
SECTION 1:  SCENARIOS 
The purpose of this section is to elicit your views on the kinds of activities which can be called research. 
There are no right or wrong answers. Read each description below and choose one answer to say to what 
extent you feel the activity described is an example of research. 
 
1. A teacher noticed that an activity she used in class did not work well. She thought about this after the 
lesson and made some notes in her diary. She tried something different in her next lesson. This time 
the activity was more successful. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
2. A teacher read about a new approach to teaching writing and decided to try it out in his class over a 
written work. He analyzed this information then presented the results to his colleagues at a staff 
meeting. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
3. A teacher was doing an MA course. She read several books and articles about grammar teaching then 
wrote an essay of 6000 words in which she discussed the main points in those readings. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
4. A university lecturer gave a questionnaire about the use of computers in language teaching to 500 
teachers. Statistics were used to analyze the questionnaires. The lecturer wrote an article about the 
work in an academic journal. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
5. 
three months and made notes about how they controlled their classes. They discussed their notes and 
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wrote a short article about what they learned for the ne
association. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
6. To find out which of two methods for teaching vocabulary was more effective, a teacher first tested 
two classes. Then for four weeks she taught vocabulary to each class using a different method. After 
that she tested both groups again and compared the results to the first test. She decided to use the 
method which worked best in her own teaching. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
7. A headmaster met every teacher individually and asked them about their working conditions. The 
 he submitted 
to the Ministry of Education. 
 
Definitely not research Probably not research Probably research Definitelyresearch 
 
8. Mid-way through a course, a teacher gave a class of 30 students a feedback form. The next day, five 
students handed in their completed forms. The teacher read these and used the information to decide 
what to do in the second part of the course. 
 
Definitely not research Probably not research Probably research Definitely research 
 
9. A teacher trainer asked his trainees to write an essay about ways of motivating teenage learners of 
about motivation. He submitted his article to a professional journal. 
 
Definitely not research Probably not research Probably research Definitely research 
 
10.  The Head of the English department wanted to know what teachers thought of the new course book. 
She gave all teachers a questionnaire to complete, studied their responses, then presented the results 
at a staff meeting. 
 
Definitely not research Probably not research Probably research Definitely research 
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SECTION 2: CHARACTERISTICS OF GOOD QUALITY RESEARCH 
 
1. Here is a list of characteristics that research may have. Tick ONE box for each to give your opinion 
 
 
 
U
ni
m
po
rta
nt
 
M
od
er
at
el
y 
im
po
rta
nt
 
U
ns
ur
e 
Im
po
rta
nt
 
V
er
y 
im
po
rta
nt
 
a. A large number of people are studied 
 
     
b. A large volume of information is collected 
 
     
c. Experiments are used 
 
     
d. Hypothesis are tested 
 
     
e. Information is analyzed statistically 
 
     
f. Questionnaires are used 
 
     
g. The researcher is objective 
 
     
h. The results apply to many ELT contexts 
 
     
i. The results are made public 
 
     
j. The results give teachers ideas they can use 
 
     
k. Variables are controlled 
 
     
 
 
2. If there are any other characteristics which in your opinion a study must have for it to be called 
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SECTION 3: RESEARCH CULTURE 
Tick ONE box for each statement below to give your opinion about the general attitude to research in 
your school. 
 
 
D
is
ag
re
e 
st
ro
ng
ly
 
D
is
ag
re
e 
 
A
gr
ee
 
A
gr
ee
 st
ro
ng
ly
 
Teachers do research themselves      
The management encourages teachers to do research      
Teachers feel that doing research is an important part of 
their job 
     
Teachers have access to research books and journals      
Teachers have opportunities to learn about current 
research 
     
Teachers talk about research      
Teachers are given support to attend ELT conferences      
      
Teachers read published research      
 
 
SECTION 4: READING RESEARCH 
 
1.  How frequently do you read published language teaching research? (Tick ONE) 
 
Never Rarely Sometimes Often 
 
 
If you choose Rarely or Never go straight to Question 4 in this section. 
 
 
2. You said that you read published language teaching research often orsometimes. Which of the 
following do you read? (Tick all that apply) 
 
Books  
Academic Journals (e.g. TESOL Quarterly)  
Professional Journals (e.g. ELT Journal)  
Professional Magazines (e.g. ET Professional)  
Newsletters (e.g. IATEFL SIG Newsletter)  
Web-based sources of research  
Other (please specify)  
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3. To what extent does the research you read influence your teaching? Choose ONE. 
 
It has no influence on what I do in the classroom  
It has a slight influence on what I do in the classroom  
It has a moderate influence on what I do in the classroom  
It has a fairly strong influence on what I do in the classroom  
It has a strong influence on what I do in the classroom  
 
Now go to section 5 
 
4. In Question 1 of this section you said that you read published research rarely or never. Here are 
some possible reasons for this. Tick those that are true for you. 
 
 
 
 
 
 
 
 
 
 
 
SECTION 5: DOING RESEARCH 
1. How frequently do you do research yourself? (Tick ONE) 
 
Never Rarely Sometimes Often 
 
If you choose Rarely or Never go straight to Question 3 in this section. 
 
2. You said you do research often or sometimes. Below are a number of possible reasons for doing 
research. Tick those which are true for you. 
 
 
 
a. As part of a course I am studying  
b. Because I enjoy it  
c. Because it is good for my professional development  
d. Because it will help me get promotion  
e. Because administration expects me to  
f. Because other teachers can learn from the findings of my work  
g. To contribute to the improvement of the school generally  
h. To find better ways of teaching  
i. To solve problems in my teaching  
j. Others (Please specify)  
I am not interested in research  
  
I do not have access to books and journals  
I find published research hard to understand  
Published research does not give me practical advice for the 
classroom 
 
Other reasons (please specify) 
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Now go to section 6 
 
3. You said that you do research rarely or never. Below are a number of possible reasons for not 
doing research. Tick those which are true for you. 
 
 
 
a. I do not know enough about research methods  
b. My job is to teach not to do research  
c. I do not have time for research  
d. Administration discourages it  
e. I am not interested in doing research  
f. I need someone to advise me but no one is available  
g. Most of my colleagues do not do research  
h. I do not have access to the books and journals I need  
i. The learners would not co-operate if I asked their help  
j. Other teachers would not co-operate if I asked their help  
k. Other reasons (Please specify) 
 
 
 
 
 
SECTION 6: ABOUT YOURSELF 
  
1. Years of experience as an English language teacher (Tick ONE) 
 
0-4 5-9 10-14 15-19 20-24 25 plus 
 
2. If you are an ELT graduate, the highest relevant qualification to ELT (Tick ONE) 
 
Certificate Diploma   Doctorate Other 
 
 
3. If you are not an ELT graduate, please specify your department and degree. 
 
 
 
4. Type of institution you teach English (Tick ONE) 
 
Private Public Other 
 
5. The age of the learners you teach most often (Tick ONE) 
 
12 or younger 13-19 20-25 26 and above 
 
